
 

 

Post-16 Level 3 and Below Pathways Consultation – UK Music 

Response 

1. UK Music is the collective voice of the UK’s world-leading music industry. UK Music 

represents all sectors of the music industry – bringing them together to collaborate, 

campaign and champion music. A full list of UK Music members can be found in 

Annex A. 

 

2. UK Music also runs the Music Academic Partnership (MAP) which brings together 19 

academic institutions to bridge the gap between the music industry and education. 

MAP members include universities (e.g., University of Liverpool), specialist music 

institutions (e.g., Leeds Conservatoire), specialist creative education schools (e.g., 

The BRIT School) and awarding bodies (e.g., RSL and UAL). 

 

Question 1: We are proposing V Levels will be 360 guided learning hours (GLH) 

to enable students to combine them with other V Levels and A levels. Where 

larger subjects are needed, we propose that these are offered through T Levels. 

In taking this approach, are there any risks or issues we need to be aware of?  

 

3. The proposed approach does not adequately account for the distinctive 

characteristics of music, performing arts and other creative industries. Most creative 

subjects do not fit neatly into narrowly defined occupational pathways and applying a 

uniform model primarily based on T-levels and occupational standards risks several 

unintended consequences.  

 

4. The reliance on qualifications mapped to National Occupational Standards (NOS) 

represents a particular problem for creative subjects like music. Many creative 

careers are portfolio-based, freelance, and interdisciplinary. Consequently, there is 

no comprehensive set of Occupational Standards for these occupations. Forcing 

creative qualifications to align with occupational standards where these do not 

meaningfully exist risks reducing relevance to real industry practice. 

 

5. Moreover, T levels are poorly suited as a primary pathway for many studying music 

and other creative subjects. The model assumes a clearly defined occupation and a 

single, substantial industry placement, whereas creative progression commonly 

involves multiple roles, self-employment and progression through Higher Education 

or conservatoire study. 

 

6. Reducing the availability or status of large applied Level 3 qualifications presents a 

further risk. Programmes comprising three applied Level 3 qualifications have a 



 

strong track record of supporting progression in creative subjects, providing 

the breadth and flexibility required. Limiting access without a credible 

alternative would narrow progression opportunities. 

 

Question 2: Are there any particular issues for subjects or students that we 

need to be aware of as a result of not having medium sized V Levels? 

 

7. Yes. Progression in music, performing arts and other creative industries relies on 

developing a portfolio of creative, technical and professional skills. Applied level 3 

programmes that are equivalent to three A levels are well suited to supporting this. 

 

8. Smaller and medium-sized qualifications do not have sufficient breadth to prepare 

learners for the portfolio-based employment that is typical in the music sector. While 

they can contribute specific skills, reliance on fragmented provision across multiple 

qualifications makes progression more complex and in music can be less effective 

than coherent larger qualifications. 

 

9. While the absence of medium-sized V Levels may reduce complexity, it reinforces 

the need to retain large, applied Level 3 qualifications for creative subjects. For 

music, large, applied programmes are some of the most effective pathways for 

learner progression, and their continued recognition is essential to maintaining high-

quality outcomes for students and the music sector.  

 

Question 3: Which subjects do you think are most appropriate for delivery 

through V Levels? 

 

10. As already noted, we do not think V Levels provide the most appropriate route for the 

music sector. Around 70% of the music sector is freelance, and roles are not always 

tied to a single occupation; rather, they are often portfolio-based and multi-role. 

Progression commonly occurs through Higher Education, conservatoires, or 

incremental employment alongside further training, rather than through direct entry 

into a clearly defined job role. 

 

11. Therefore, V Levels are more appropriate for subject areas with clear, defined 

employment outcomes, something that does not always apply to music. 

 

Question 4: How could current information, advice and guidance be improved 

or what new guidelines or measures should be developed to ensure that 

students are informed about V Level subject selection and combinations? 

12. No response 



 

Question 5: What factors should we consider when creating T Levels 

where there are currently no level 3 occupational standards? 

13. In music, the absence of occupational standards reflects the nature of the industry 

itself, and shoehorning these subjects into a T Level model risks undermining 

existing pathways.  

 

14. Where Level 3 occupational standards do not exist, the Government should not 

assume that this gap should automatically be filled through the creation of a T Level. 

T levels have proven problematic in music, largely due to the requirements for work 

placements that SME music businesses are simply unable to deliver.  

 

15. Instead, careful consideration should be given to supporting the kinds of large, broad 

Level 3 qualifications that have supported pathways into the sector. 

 

Question 6: We recognise that students do change their minds, and some 

students may wish to transfer between the Further Study pathway and the 

Occupational pathway. Others may have the opportunity to progress to level 3 

or take up an apprenticeship opportunity mid-way through their Occupational 

Certificate. How can the two pathways, and the two qualifications, be designed 

to make these transitions as easy as possible? 

16. N/A 

Question 7: We’re proposing that all Foundation Certificates are the same size – 

240 guided learning hours (GLH) – to ensure they are a consistent size and can 

fit within a one-year study programme allowing for English, maths and non-

qualification activity such as employability, enrichment and pastoral support, 

and exposure to level 3 study. In taking this approach, are there any risks or 

issues we need to be aware of? 

17. N/A 

 

Question 8: Should any additional criteria be considered when selecting the 

subjects suitable to become a Foundation Certificate? 

18. N/A 

Question 9: Are there any other potential subjects you think should be 

considered for Foundation Certificates? 

19. N/A 

 

Question 10: We expect the occupational pathway to last two years, in line with 

current legislation. However, we recognise that some learners may have 



 

legitimate reasons for leaving the pathway early, such as progressing to 

a work-based training programme or moving on to a level 3 

qualification. Are there any other circumstances you believe would justify a 

learner stepping off the pathway before completing the full two years? 

 

20. N/A 

 

Question 11: We are proposing that DfE sets the introductory core content for 

Occupational Certificates and that this core content is shared across related 

qualifications. Do you agree with this approach? 

 

21. N/A 

 

Question 12: Please give reasons for your answer. 

22. N/A 

 

Question 13: We believe the sizes of each Occupational Certificate should be 

variable and driven by the Skills England national occupational standard(s) it is 

linked to, as opposed to having a fixed size for all Occupational Certificates. Do 

you foresee any challenges with this approach? 

 

23. N/A 

Question 14: If so, what are they and how might they be overcome? 

24. N/A 

 

Question 15: We are proposing the size of the broad introductory core content 

should be proportionate and should be less than 50% of the overall guided 

learning hours (GLH). Do you foresee any challenges with this approach? 

25. N/A 

Question 16: If so, what are they and how might they be overcome? 

26. N/A 

 

Question 17: What non-qualification activities do you think are successful at 

supporting vocational students to engage best in their course content in order 

to achieve in their course and progress to their stated destination? 

27. N/A 

 

28. Question 18: We plan to roll out V Levels, Foundation Certificates, and 

Occupational Certificates together by route, to ensure coherence across levels 



 

and clear progression. Do you think this is the best approach? Are there 

alternative rollout strategies we should consider, or any unintended 

consequences we might be overlooking? 

29. We agree with a phased rollout by subject, however the proposed timelines for the 

rollout are too ambitious. Once this consultation closes, there will be only 18 month 

for DfE to respond, Ofqual consulted on qualification level conditions, subjects 

decided, content created, qualifications designed and more. 

 

30. These timelines are extremely challenging, and we urge the Government to 

reconsider them so that high quality qualifications can be developed. 

Question 19: What steps should we take to ensure the outline content for V 

Levels, Foundation Certificates and Occupational Certificates is high-quality 

across subjects and awarding organisations? 

31. As above, sufficient time must be given to allow for high-quality qualifications to be 

developed.  

 

32. Awarding organisation must also be given flexibility to innovate in assessment 

design. This is particularly important for subjects like music where competence may 

be best demonstrated through practical, creative, and portfolio-based assessment. 

 

33. To help mitigate this risk, awarding bodies need to be sufficiently involved in the 

content development process prior to the outline specifications being set.  

 

 

 

 

 

 


